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The  summary  information  in  this  report  provides  teachers,  school 
administrators,  and  students  with  an  overview  of  results  from  the  June  1999 
administration  of  the  English  33  Diploma  Examination.  This  information 
is  most  helpful  when  used  in  conjunction  with  the  detailed  school  and 
jurisdiction  reports  that  are  provided  electronically  to  schools  and  school 
jurisdiction  offices.  A provincial  report  containing  a detailed  analysis  of 
the  combined  November,  January,  June,  and  August  results  is  made 
available  annually. 

Description  of  the  Examination 

The  English  33  Diploma  Examination  consists  of  two  parts:  a written- 
response  section  and  a reading  section.  Each  section  is  worth  50%  of  the 
total  examination  mark. 

Achievement  of  Standards 

The  information  reported  is  based  on  the  final  course  marks  achieved  by 
6 839  students  who  wrote  the  June  1999  examination  and  received  a 
school-awarded  mark. 

• 91.7%  of  the  6 839  students  achieved  the  acceptable  standard  (a  final 
course  mark  of  50%  or  higher). 

• 4.4%  of  the  6 839  students  achieved  the  standard  of  excellence  (a  final 
course  mark  of  80%  or  higher). 

Of  the  students  who  wrote  the  June  1999  examination,  43%  were  female 
and  57%  were  male. 


Final  Course  Mark 


• 86.0%  of  the  female  students  and  84.4%  of  the  male  students  achieved 
the  acceptable  standard  on  the  examination. 

• 10.3%  of  the  female  students,  and  8.6%  of  the  male  students  achieved 
the  standard  of  excellence  on  the  examination. 


Provincial  Averages 

• The  average  school-awarded  mark  was  60.3%. 

• The  average  diploma  examination  mark  was  63.3%. 

• The  average  final  course  mark,  representing  an  equal  weighting  of  the 
school-awarded  mark  and  the  diploma  examination  mark,  was  62.2%. 


/dlbcrra 

LEARNING 


Part  A:  Written  Response 


In  responding  to  Part  A,  students  are  required  to  complete  three  separate  writing  assignments,  each  of  which 
assesses  a variety  of  reading,  thinking,  and  writing  skills. 

Readers  will  find  the  results  most  meaningful  in  the  context  of  the  assignments  and  the  scoring  descriptors.  The 
most  useful  starting  place  for  reviewing  the  results  is  at  the  Satisfactory  S/3  level.  Such  work  exceeds  the  pass 
mark  of  50%.  The  scoring  criteria  have  been  revised  effective  this  school  year.  The  scoring  guides  that 
describe  scoring  criteria  are  in  the  1 998—99  English  33  Information  Bulletin  and  located  on  our  web  site  at 
http://ednet.edc.gov.ab.ca/studenteval/. 

The  table  below  outlines  the  requirements  for  each  assignment,  the  categories  for  scoring  each  assignment,  the 
amount  each  category  contributes  to  the  total  mark  (Parts  A and  B combined),  and  the  percentage  of  students 
achieving  at  the  various  levels.  In  June  1999,  the  average  raw  score  for  Part  A was  30.2  out  of  50. 

By  comparing  school  and  jurisdiction  results  with  the  provincial  results  presented  here,  teachers  can  determine 
areas  of  strength  and  weakness  in  the  achievement  of  their  students  and,  consequently,  areas  of  potential  strength 
and  weakness  in  their  programs. 


Examination  Blueprint  and  Percentage  Distribution  of  Scores 


Percentage  Distribution  of  Scores 


Description  of  the 
Writing  Assignment 


Scoring 

Category 


Proportion  of 
Total  Mark(%) 


Excellent 
5 4.5 


Competent  Satisfactory 
4 3.5  3 2.5 


Limited  Poor 
2 1.5  1 Ins* 


Personal  Response  to 

Literature 

Thought  and  Detail 

10.0 

1.9  2.4  15.6 

18.5 

38.2 

13.3 

8.3 

1.0 

0.5 

0.4 

The  student  is  required 

to  read  a piece  of 

Organization 

5.0 

1.4  2.5  14.5 

17.8 

41.1 

13.8 

7.4 

0.7 

0.3 

0.4 

literature  and  to  write  a 

response  from  a personal 

Matters  of  Choice 

5.0 

1.7  2.1  13.7 

16.1 

43.3 

13.6 

7.8 

0.8 

0.5 

0.4 

perspective. 

Matters  of  Correctness 

5.0 

1.7  2.6  13.6 

15.5 

33.6 

16.7 

13.4 

1.7 

0.9 

0.4 

Functional  Writing 

The  student  is  required 

to  write  a response  to  a 

Thought  and  Detail 

10.0 

1.7  2.9  14.8 

17.4 

33.8 

13.4 

12.1 

2.1 

1.1 

0.6 

particular  situation 

1.1  2.1  11.4 

(e.g.  a business  letter 

Writing  Skills 

5.0 

14.2 

36.9 

17.2 

14.1 

1.7 

0.7 

0.6 

or  speech). 

Resf 
Communication 

The  student  is  required  Thought  and  Detail 
to  respond  to  a 

photograph.  The  student  Writing  Skills 
writes  about  main  ideas 
and  supporting  details  in 
the  photograph. 


5.0 

5.0 


0.7  1.2  5.6  8.1  25.2  23.1  30.1  3.1 

: -I,-':  : ' . : . . ' - 

0.6  1.3  7.0  9.8  39.3  20.2  16.2  2.6 


0.9  2.0 

1.1  2.0 


*Ins  (Insufficient)  is  a special  category  that  includes  students  who  did  not  attempt  the  assignment,  who  wrote  too  little  to  evaluate,  or  who 
wrote  answers  that  did  not  address  the  topic. 

Note:  The  shaded  portion  represents  the  percentage  of  students  who  achieved  or  exceeded  the  acceptable  standard. 

Students  with  scores  of  4,  4.5,  and/or  5 have  achieved  the  standard  of  excellence. 
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Examiners ’ Comments 


Section  I:  Personal  Response  to  Literature 

The  excerpt  from  It  Was  on  Fire  When  I Lay  Down  on  It  provided  students  with  a very  accessible  topic:  the  idea 
that  certain  people  and  experiences  influence  us  in  important  ways.  Responses  varied  in  length  and  approach, 
though  students  generally  agreed  that  people  and  experiences  are  significant  influences  in  our  lives.  Some 
students  recognized  that  these  influences  can  have  positive  or  negative  effects;  others  recognized  that  influences 
are  not  necessarily  lasting.  Whereas  some  students  were  drawn  to  discuss  people  as  role  models,  others  focused 
on  the  influence  of  particular  experiences.  Students  also  responded  to  different  elements  in  the  excerpt:  some 
focused  on  Dr.  Papaderos  and  the  metaphor  of  the  mirror  and  the  light,  and  others  focused  on  the  experience  of 
Robert  Fulghum. 

The  content  of  the  excerpt  encouraged  students  to  attempt  philosophical  responses,  the  quality  of  which  varied 
from  vague  to  insightful.  Students,  particularly  those  achieving  scores  of  competent  and  excellent,  developed 
ideas  such  as:  “The  Doctor  believes  the  light  he  shines  is  not  only  light  but  truth,  understanding,  and  knowledge,” 
“I  truly  believe  that  certain  experiences  and  people  come  into  our  lives  and  leave  footprints  on  our  hearts,”  and 
“Although  sometimes  a circumstance  may  seem  negative  the  true  importance  of  it  may  help  direct  your  life  in  a 
positive  way.”  In  such  examples,  students  demonstrated  insightful  understanding  of  the  reading  selection  and 
perceptive  and  confident  opinions.  Insightful  ideas  were  often  effectively  expressed  in  a personal  voice  and  style, 
for  example  “I  am  lucky  to  have  so  many  mirrors  that  are  reflecting  their  light  onto  me,”  and  “I  am  trying  to  shine 
as  much  light  to  others  as  I can.” 

Most  students  used  personal  or  literary  examples  to  show  how  people  and  events  had  influenced  them.  Examples 
were  drawn  from  experiences  with  parents,  peers,  teachers,  coaches,  sports  figures,  and  teammates.  Many  students 
used  examples  of  characters  and  relationships  observed  in  literature  and  movies  such  as  Death  of  a Salesman , The 
Bean  Trees , Medicine  River , Of  Mice  and  Men , Fahrenheit  451 , Fallen  Angels , King  Rat,  Ordinary  People , Rain 
Man,  and  Good  Will  Hunting. 

Students  who  achieved  scores  of  Satisfactory  S/3  in  most  categories  demonstrated  that  they  understood  the 
excerpt.  If  they  used  literary  examples,  and  many  of  them  did,  they  usually  established  a relationship  between 
their  main  idea  and  the  example.  Unfortunately,  they  developed  these  examples  only  minimally.  Students 
achieving  Satisfactory  S/3  expressed  their  own  ideas  with  generalized  diction.  This  did  not  serve  them  well  in 
their  efforts  to  develop  a philosophical  discussion.  Students  achieving  Satisfactory  S/3  scores  imposed  order  on 
their  discussions  often  through  a natural  progression  of  ideas.  However,  they  managed  transitions  inconsistently 
and  developed  their  conclusions  less  formally  than  their  introductions. 

Students  who  achieved  Competent  C/4  and  Excellent  E/5  demonstrated  a well-considered  understanding  of  the 
reading  and  supported  a controlling  idea  that  reflected  the  complexity  of  the  issue  or  the  universality  of  the 
influence  people  and  experience  have  on  the  individual.  The  responses  often  progressed  seamlessly  from  a 
philosophical  discussion  of  the  excerpt  to  a personal  reflection.  Although  most  students  attempted  to  integrate  the 
metaphor  of  the  mirror  and  the  reflection  of  light  into  their  response,  students  at  the  Competent  C/4  and 
Excellent  E/5  levels  did  so  with  style  and  a perception  of  the  metaphor  as  a complex  unifying  element  for  both 
the  excerpt  and  their  own  writing. 

Section  II:  Functional  Writing 

In  June  1999,  the  Functional  Writing  assignment  required  students  to  write  a letter  providing  Ms.  Hopkins  with 
information  she  could  use  in  a speech  honouring  Ms.  Ordkurat,  a respected  principal  leaving  Nalwen  High  School 
to  further  her  career  elsewhere.  Students  were  to  assume  the  role  of  a student  representative  on  the  Farewell 
Committee  and  respond  from  that  perspective  to  Ms.  Hopkins’  request  for  specific  details  about  Ms.  Ordkurat’ s 
current  activities. 

In  their  letters,  students  were  expected  to  use  an  enthusiastic  tone  and  to  use  the  information  provided  to  satisfy 
the  speaker’s  request  for  current,  specific  details.  The  assignment  required  students  to  select  details  that 
represented  the  perspective  of  students. 
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Students  achieving  Satisfactory  S/3  developed  purposeful  introductions  and  polite,  helpful  closures.  These 
students  also  successfully  organized  their  letter  by  presenting  generalizations  that  grouped  specific  information. 
What  these  students  tended  to  do  less  well,  however,  was  to  go  beyond  merely  listing  information  without  being 
selective. 

Most  students  achieving  Competent  C/4  and  Excellent  E/5  recognized  that  their  information  would  become  part 
of  a tribute.  As  a result,  their  writing  featured  effective,  original  word  choice  when  describing  Ms.  Ordkurat. 
Writing  at  this  level  was  clearly  focused  on  the  selection  of  details  from  a student’s  perspective,  such  as  the 
assistance  given  to  the  new  immigrant  student  from  Chile  and  those  specific  survey  details  that  directly  affected 
students.  Student  letters  achieving  these  levels  effectively  synthesized  the  most  pertinent  information,  often 
adding  highly  appropriate,  creative  details,  which  enhanced  the  writer’s  perspective. 


Section  IQ:  Response  to  Visual  Communication 

In  the  colour  photograph  appearing  in  the  June  1999  English  33  Diploma  Examination,  three  smiling  people  who 
are  sitting  in  a rowboat  appear  to  be  engaged  in  conversation.  A fourth  person,  an  older  man  in  a turban,  silently 
rows.  The  three  young  people  are  each  holding  a camera.  There  are  relatively  low  buildings  along  the  shore. 

Fog  blends  a dull  sky  with  the  water,  creating  an  indistinct  background. 

Students’  generalizations  about  the  photograph  varied  from  simple  observations  about  tourism  and  travel,  at  the 
satisfactory  level,  to  perceptive  discussions  about  cultural  differences,  contrasts  between  affluence  and  poverty, 
discrimination,  taking  beauty  for  granted,  and  tradition  existing  in  conjunction  with  technology,  at  the  competent 
and  excellent  levels.  Because  of  the  exploratory  nature  of  writing  in  response  to  the  Visual  Communication 
Assignment,  generalizations  typically  appear  throughout  the  responses.  Although  few  students  used  narratives, 
unfortunately  some  students  invented  support  rather  than  using  relevant  details  from  the  photograph. 

Students  achieving  Satisfactory  S/3  developed  generalizations  such  as  “Experiencing  new  lands  and  cultures  can 
be  for  leisure,  for  learning  or  both.”  Although  some  students  simply  listed  details  they  observed  in  the 
photograph,  students  who  achieved  Satisfactory  S/3  often  referred  to  very  specific  details  such  as  clothing 
(especially  the  turban),  the  expensive  cameras,  and  the  simplicity  of  the  row  boat  when  associating  these  details 
with  their  thesis.  At  this  level,  students  who  referred  to  the  photographer’s  choices  to  support  their  ideas  did  so 
with  varying  success.  Less  successful  attempts  defended  an  implausible  match  between  the  photographer’s  choice 
and  a generalization  constructed  from  conventional  ideas  about  holidays  and  tourism. 

Those  students  who  recognized  details  such  as  the  boat  as  symbolically  conveying  a universal  theme  or  who 
recognized  the  juxtaposition  between  the  people  in  the  boat  did  so  more  authentically  and  successfully.  Students 
achieving  Competent  C/4  and  Excellent  E/5  developed  well-considered  discussions  of  the  details  and  suggested 
universal  meanings  without  insisting  on  an  intentionally  constructed  context  for  the  photograph.  For  example, 
they  may  have  pointed  to  the  line  formed  by  the  bamboo  oars  as  representing  a barrier  between  two  worlds  or  to 
the  fog  of  the  morning  being  a boundary  between  cultures,  a barrier  to  communication.  These  effective  papers 
generally  suggested  universal  generalizations  such  as  “tourists  are  less  likely  to  go  to  a country  of  difference  if 
they  are  [racist]  because  they  become  the  minority,”  “one’s  happiness  is  often  supported  on  the  shoulders  of 
others,”  and  “Many  different  people  have  different  jobs  but  that  should  not  define  their  worth  to  the  world.” 
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Question-by-Question  Results 


lestion 

Key 

Difficulty1 

l 

B 

68.4 

2 

B 

81.9 

3 

C 

85.7 

4 

B 

79.8 

5 

B 

67.8 

6 

A 

66.5 

7 

A 

83.1 

8 

D 

81.1 

9 

D 

76.3 

10 

A 

85.7 

11 

B 

60.9 

12 

C 

75.3 

13 

A 

69.1 

14 

D 

52.1 

15 

C 

57.5 

16 

C 

60.4 

17 

D 

53.7 

18 

B 

59.5 

19 

D 

66.3 

20 

A 

62.7 

21 

C 

67.3 

22 

C 

72.2 

23 

c 

64.9 

24 

D 

69.7 

25 

D 

58.8 

26 

A 

79.8 

27 

C 

73.3 

28 

C 

69.5 

29 

B 

53.1 

30 

A 

48.3 

31 

C 

50.5 

32 

C 

64.6 

33 

B 

71.1 

34 

A 

60.8 

35 

D 

71.3 

36 

D 

75.9 

37 

A 

81.7 

38 

B 

70.8 

39 

C 

80.7 

40 

D 

63.7 

41 

D 

56.9 

42 

A 

75.5 

43 

C 

71.7 

44 

D 

65.6 

45 

B 

58.9 

46 

D 

58.2 

47 

A 

45.4 

48 

B 

59.0 

49 

A 

60.6 

50 

A 

63.6 

51 

C 

74.8 

52 

D 

64.5 

53 

C 

73.8 

54 

A 

60.9 

55 

D 

66.0 

56 

D 

46.6 

57 

C 

64.9 

58 

B 

61.6 

59 

A 

55.1 

60 

B 

43.0 

61 

C 

57.4 

62 

B 

71.1 

63 

C 

57.3 

64 

B 

55.4 

65 

A 

68.7 

66 

B 

75.7 

67 

A 

72.2 

68 

A 

57.2 

69 

B 

71.6 

70 

D 

70.1 

Part  B:  Reading 

The  table  at  the  left  shows  question-by-question  results  and  the  keyed 
answers.  Parallel  tables  in  the  school  and  jurisdiction  reports  show  the 
percentage  of  students  who  selected  each  alternative.  By  comparing 
school  and  jurisdiction  results  with  the  provincial  results  presented  here, 
teachers  can  determine  areas  of  strength  and  weakness  in  the 
achievement  of  their  students  and,  consequently,  areas  of  potential 
strength  and  weakness  in  their  programs. 

Examination  Blueprint 

Part  B:  Reading  has  a value  of  70  marks,  one  mark  for  each  multiple- 
choice  question.  Each  question  is  classified  in  two  ways:  by  the 
curricular  content  area  being  tested  and  by  the  thinking  (process)  skill 
required  to  answer  the  question.  The  examination  blueprint  illustrates  the 
distribution  of  questions  in  June  1999  according  to  these  classifications. 


Classification  by  Thinking  Skills 

Classification  by 
Course  Content 

Literal 

Understanding 

Inference  and 
Application 

Evaluation 

Total 

Meanings 
(Main  Ideas/ 
Details) 

25,  26,  53 

6,  9, 10,  11,  18, 
22,  27,  35, 39, 
42, 43, 49,51, 
52,  54,  58,  60, 
68,  70 

5,  7,  14,  16,  24, 
28,  56,  57 

30  Items 
(21%) 

Relationships  of 
Form  and  Content 

1,  8, 12, 23,  37, 
44,  45,  50,  59, 
62 

15,36 

12  Items 
(9%) 

Human 
Experience 
and  Values 

3, 4,  13,  17,  19, 
20,  38, 47, 48, 
61,  64,  66,  67, 
69 

2, 21,  40, 41, 46, 
55,  63,  65 

22  Items 
(16%) 

Knowledge  of 
Revision  and 
Editing 

29 

30,31,32,  33, 
34 

6 Items 
(4%) 

Total 

4 Items 
(3%) 

48  Items 
(34%) 

18  Items 
(13%) 

70  Items 
(50%) 

Subtest  Results* 

Results  are  reported  in  average  raw  scores. 

Total  Part  B:  46.3  out  of  70 
Course  Content 

• Meanings:  20. 1 out  of  30 

• Relationships  of  Form  and  Content:  8.2  out  of  12 

• Human  Experience  and  Values:  14.4  out  of  22 

• Knowledge  of  Revision  and  Editing:  3.5  out  of  6 


*Readers  are  cautioned  not  to  compare  subtest  results  because  the  subtests  are  not  of 
equal  difficulty.  Instead,  readers  should  compare  these  provincial  subtest  results 
with  their  own  subtest  results. 


*Difficulty — percentage  of  students 
answering  the  question  correctly 


5 


Examiners’  Comments 


The  results  of  Part  B:  Reading  indicate  that  English  33  students  are  competent  readers  and  thinkers.  Most 
students  are  able  to  evaluate  interpretations  of  complex  texts  and  questions,  and  access  surface  meaning  from 
more  sophisticated  texts  and  questions.  The  table  below  gives  results  for  the  eight  multiple-choice  questions  on 
the  text  “Speaking  Saskatchewan,”  which  presents  the  experience  of  a child  who  is  exploring  his  understanding  of 
communication.  The  preschooler  has  received  and  interpreted  observations  and  sensations  from  nature,  and 
emotional  and  verbal  messages  from  home.  Despite  his  fears  and  quiet  personality,  he  grows  to  understand  that 
reading,  like  nature,  will  reveal  new  understandings  once  he  is  skilled  enough  to  interpret  the  language.  This  set 
of  questions  represents  a range  of  difficulty  (45.4%  to  71.7%)  and  a variety  of  question  types  (see  blueprint  on 
page  5).  Despite  the  abstract  nature  of  the  parallel  between  taking  meaning  from  nature  and  taking  meaning  from 
printed  words,  most  students  were  able  to  successfully  infer  meaning.  The  comments  following  the  table  address 
some  of  the  decisions  that  students  may  have  made  and  some  of  the  skills  they  may  have  used  to  answer  these 
questions  correctly. 


Percentage  of  Students  Correctly  Answering  Selected  Multiple-Choice  Questions 


Question  Number 

Student  Group 

43 

44 

45 

46 

47 

48 

49 

50 

All  Students 

71.7 

65.6 

58.9 

58.2 

45.4 

59.0 

60.6 

63.6 

Students  achieving  the  standard  of 
excellence  (80%  or  higher,  or  A) 
on  the  whole  examination 

90.6 

91.5 

82.9 

82.7 

72.5 

87.9 

88.4 

91.5 

Students  achieving  the  acceptable 
standard  who  received  marks 
between  65%  and  79%,  or  B,  on 
the  whole  examination 

83.4 

77.2 

66.7 

71.4 

52.8 

71.3 

71.3 

75.8 

Students  achieving  the  acceptable 
standard  who  received  marks 
between  50%  and  64%,  or  C,  on 
the  whole  examination 

65.0 

57.2 

52.7 

50.0 

37.9 

49.3 

52.4 

53.8 

Students  who  have  not  achieved 
the  acceptable  standard  (49%  or 
less),  on  the  whole  examination 

46.2 

39.5 

38.9 

28.6 

27.5 

33.1 

35.6 

38.7 

43.  The  title  is  appropriate  mainly  because  it 
was  in  Saskatchewan  that  the  boy 

A.  conversed  with  wild  animals 

B.  found  a variety  of  books  to  read 
*C.  learned  to  communicate  with  the 

world  around  him 

D.  had  difficulty  understanding  English 
as  well  as  Low  German 


Question  43:  In  the  opening  question  for  this  set,  71.7%  of  students 
successfully  evaluated  alternatives  and  recognized  that  the  main 
connection  between  the  title,  “Speaking  Saskatchewan,”  and  the 
boy’s  experience  was  choice  C.  Of  students  who  achieved  the 
standard  of  excellence  on  the  whole  examination,  90.6%  realized  that 
the  frequent  references  to  Low  German  (lines  9,  20,  39,  63, 
and  73)  indicate  that  the  boy  has  no  difficulty  understanding  Low 
German,  and  thus  rejected  alternative  D,  the  second  most  frequently 
chosen  alternative.  Some  students  who  were  unsuccessful  on  this 
question  may  have  been  attracted  to  alternative  D because  the  sister’s 
comments  show  that  the  boy  did  not  understand  English;  other 
students  failed  to  realize  that  alternatives  A and  B present  relatively 
narrow  ideas. 
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44.  “Their  logs  shifted  and  cracked,  talking” 
(line  28)  is  an  example  of  a detail  that 
enlivens  the  writer’s  description  by 
means  of 

A.  irony 

B.  simile 

C.  exaggeration 
*D.  personification 


Question  44:  For  this  question  of  average  difficulty,  students  had  to 
recognize  that  the  logs  were  given  the  human  quality  of  “talking”  and 
then  associate  this  characteristic  with  personification.  Of  students 
who  achieved  the  standard  of  excellence  on  the  whole  examination, 
91.5%  were  successful  on  this  question.  Students  who  were 
unsuccessful  on  this  question  may  have  associated  the  “talking”  of 
the  logs  with  exaggeration  rather  than  recognizing  talking  as  a 
humanizing  ability. 


45.  The  writer  uses  figurative  language  to 
reveal  the  richness  of  the  boy’s  feelings 
in 

A.  “he  lay  in  the  angle  of  the  house 
rafters  at  night  listening  to  the 
mosquitoes”  (line  7) 

*B.  “he  heard  her  skin  and  warm  apron 
smelling  of  saskatoon  jam”  (line  17) 

C.  “he  followed  a quiet  trail  of  the 

muskrat  that  had  dented  the  snow” 
(lines  30-31) 

D.  “he  found  their  shifting  paw  prints  in 

the  spring  snow”  (line  35) 


46.  The  writer  shows  the  boy’s  concern  for 
the  natural  world  most  directly  in 

A.  “The  boy,  barefoot  in  the  heat  or 

trussed  up  like  a lumpy  package 
against  the  fierce,  silver  cold,  went 
alone  to  the  bush  where  everything 
spoke”  (lines  2-4) 

B.  “he  followed  a quiet  trail  of  the 

muskrat  that  had  dented  the  snow 
with  its  tail  between  bullrushes 
sticking  out  of  the  slough  ice” 
(lines  30-32) 

C.  “In  summer  he  heard  a mother  bear 

talk  to  her  cubs  among  the  willows 
of  the  horse  pasture,  though  he  did 
not  see  them”  (lines  33-35) 

*D.  “he  folded  his  hands  over  the  huge, 
wet  prints  and  whispered  in  Low 
German,  ‘Don’t  visit  here  anymore. 
It’s  dangerous’  ” (lines  39-40) 


47.  The  statement  that  most  emphatically 
reveals  the  boy’s  sensitivity  to  his 
surroundings  is 

*A.  “Everything  spoke,  and  it  spoke  Low 
German”  (line  9) 

B.  “Rather,  when  he  was  alone  he 

practised  standing  in  the  comers  of 
walls”  (lines  27-28) 

C.  “he  scrambled  to  his  feet;  he  thought 

she  was  speaking  Low  German” 
(lines  62-63) 

D.  “He  has  never  imagined  so  many 

books”  (line  66) 


Question  45:  Students  could  approach  this  question  by  applying 
their  knowledge  that  figurative  language  is  the  use  of  words  in  a non- 
literal way  to  give  expression  freshness,  as  in  hearing  his  mother’s 
“skin  and  warm  apron”  or,  later  in  the  passage,  his  feelings  when  the 
skin  and  apron  “love  him  back”  (line  18).  Of  the  students  who 
achieved  the  standard  of  excellence , 82.9%  either  made  the 
distinction  between  literal  and  figurative  language  or  recognized  the 
strength  of  feelings  expressed  figuratively  in  alternative  B. 
Alternatives  A,  C,  and  D are  more  literal. 


Question  46:  The  58.2%  of  all  students  who  correctly  answered  this 
question  realized  that  the  boy’s  attitude  to  nature  must  go  beyond 
mere  awareness  to  reflect  “concern  for  the  natural  world.”  In  this 
evaluative  question,  all  of  the  alternatives  reflect  the  boy’s  awareness 
of  nature,  but  only  in  alternative  D does  the  boy  attempt  to  protect  a 
part  of  nature:  he  warns  the  bears  because  he  fears  they  could  be  shot. 
Students  who  did  not  achieve  the  acceptable  standard  on  the  whole 
examination  appeared  to  guess  on  this  question,  as  each  alternative 
drew  20%  to  29%  of  the  students.  Of  students  who  achieved  the 
standard  of  excellence , 82.7%  selected  the  correct  answer. 


Question  47:  Only  45.4%  of  all  students  answered  this  evaluative 
question  correctly.  Of  the  students  who  achieved  the  standard  of 
excellence , 72.5%  recognized  that  the  most  emphatic  revelation  of  the 
boy’s  sensitivity  to  his  surroundings  occurs  through  his  ability  to 
communicate  with  all  that  he  observes.  Students  who  carefully  read 
lines  1 to  9 would  have  recognized  the  idea  that  “Everything  spoke” 
is  emphasized  through  repetition  (lines  4 and  9)  and  through 
elaboration:  “everything  spoke:  the  warm  rocks,  the  flit  of  quick, 
small  animals,  a dart  of  birds,  tree  trunks,  burning  air,  ground,  the 
squeaky  snow”  (lines  4 to  6).  Hearing  the  voice  of  nature,  the  boy 
“became  aware”  (line  6),  and  since  he  thinks  in  Low  German,  the 
parts  of  nature  “spoke  Low  German.”  Alternatives  B,  C,  or  D are  less 
emphatic. 
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48.  The  school  experience  is  different  from 
what  the  boy  expects  because  the  teacher 

A.  speaks  English  very  well 
*B.  demonstrates  a caring  attitude 

C.  has  a pleasant-sounding  voice 

D.  shares  her  books  with  everyone 


Question  48:  To  answer  this  question,  students  needed  to  take  note 
of  differences  between  expectations  and  reality.  The  59.0%  of 
students  who  answered  correctly  had  read  carefully  enough  to  be 
aware  that  comments  made  by  the  boy’s  sister  led  him  to  expect  a 
punitive  teacher.  His  teacher’s  caring  attitude  (lines  59  to  61)  differs 
most  from  his  expectation. 


49.  The  writer  implies  that  the  most  important 
skill  the  boy  will  learn  in  school  is 

*A.  reading 

B.  writing 

C.  speaking 

D.  viewing 


Question  49:  This  question  required  that  students  summarize  the 
final  two  paragraphs  of  the  selection.  Students  who  mistakenly 
selected  alternative  C as  the  most  important  skill  may  have  been 
influenced  by  the  sister’s  emphasis  on  the  boy’s  need  to  learn  to 
speak,  or  by  the  idea  that  books  can  “speak”  to  the  boy,  or  by  the  fact 
that  “‘READ’  in  English  is  the  same  word  as  ‘SPEAK,’  raed , in  Low 
German”  (lines  72  to  73).  Of  students  who  did  not  achieve  the 
acceptable  standard,  44.8%  chose  alternative  C as  the  most  important 
skill,  but  only  8.3%  of  students  who  achieved  the  standard  of 
excellence  did  so. 


50.  In  the  statement  “He  will  listen  to  those 
voices  speaking  now  for  as  long  as  he 
lives”  (line  83),  “those  voices”  refer  to 

*A.  books 

B.  nature 

C.  family 

D.  friends 


Question  50:  For  question  50,  a question  of  average  difficulty, 
students  had  to  consider  the  context  of  a boy  gaining  readiness  for 
reading  to  infer  that  “those  voices”  arose  from  books.  Of  students 
who  achieved  the  standard  of  excellence , 91.5%  made  the  correct 
inference. 


Comparison  of  Students f Results  on  Parts  A and  B 

While  it  is  not  intended  that  Parts  A and  B of  the  English  33  Diploma  Examination  be  considered  as  separate 
examinations,  it  is  interesting  to  compare  the  distribution  of  scores  on  the  two  parts  of  the  examination. 


Part  A Part  B 


A 

4.6% 

26.0% 

B 

25.9% 

31.6% 

C 

54.0% 

24.0% 

F 

15.5% 

18.4% 

In  June  1999,  considerably  more  students  were  awarded  scores  in  the 
“A”  category  on  Part  B of  the  examination  than  on  Part  A.  The  scarcity  of 
scores  of  80%  and  above  on  Part  A does  not  signal  a new  phenomenon;  in 
the  past,  few  students  have  scored  at  this  level  on  Part  A. 

On  the  written-response  section,  female  students  averaged  30.8  out  of  50; 
male  students  averaged  29.7  out  of  50.  Female  students  averaged  46.0  out 
of  70  on  the  reading  section;  male  students  averaged  46.4  out  of  70  on  the 
reading  section.  There  was  no  significant  difference  between  the  scores  of 
male  and  female  students  on  either  the  written-response  section  or  on  the 
reading  section  of  the  examination,  nor  was  there  any  statistical  evidence 
of  gender  bias  in  the  examination. 

Female  students  received  an  average  score  of  63.1%  on  school-awarded 
marks,  4.9%  higher  than  male  students  who  received  an  average  school- 
awarded  mark  of  58.2%. 


For  further  information,  contact  Duane  Stewart  dstewart@edc.gov.ab.ca  or  Elana  Scraba  escraba@edg.gov.ab.ca  at  the 
Student  Evaluation  Branch  at  (780)  427-0010.  To  call  toll-free  from  outside  of  Edmonton,  dial  310-0000. 

Examples  of  Students  ’ Writing  from  the  January  1999  administration  of  English  33  are  posted  on  the  Alberta  Learning 
extranet  site.  The  examples  and  the  accompanying  rationales  illustrate  the  standards  for  written  response. 

You  can  access  the  extranet  by  using  your  school’s  access  number.  Every  principal  has  this  information.  Should  you 
experience  any  difficulty  with  access  or  with  finding  material  on  the  extranet,  please  call  the  Help  Desk  at  (780)427-11 11. 

Copyright  1999,  the  Crown  in  Right  of  Alberta,  as  represented  by  the  Minister  of  Learning,  Student  Evaluation  Branch, 
11160  Jasper  Avenue,  Edmonton,  Alberta  T5K  0L2.  All  rights  reserved. 

Alberta  educators  may  reproduce  this  document  for  non-profit  educational  purposes. 
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